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This is not so much a ‘paper’ but the beginnings of a discussion. We are viewing the session today as a forum to open a discussion with delegates/contributors at this conference and hope that this discussion can be continued beyond.
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Abstract:

The initial training of teachers in the United Kingdom has, over the last two decades, come under intense scrutiny, with suggestions being made that many teachers entering the profession are ill-prepared for the complex nature of their chosen career path. In addressing how teachers are trained in the USA, Cochran-Smith (2005) summarized the findings of the Education Commission of the States, which undertook the analysis of 100 empirical studies in an attempt to locate any apparent connections between teacher education programs and successful practice by teachers. Their conclusion was: “Very little”. Faced with a growth in the number of children with complex special educational needs entering schools and the number of children from other European countries whose first language is not English many teachers as well as teacher educators are voicing their concerns about being able to meet the needs of all of their pupils. At the heart of this issue, in the U.K., lie the relatively new agenda of “Every Child Matters” and the recent raft of disability discrimination legislation. This paper challenges the current thinking behind the way in which teachers in training are being prepared for their careers and the extent to which they are perceived by government and by the public as being able to meet the needs of all children. This paper draws upon recent and ongoing research involving our own student cohorts.

In considering our roles as lecturers in primary education, and the role of education which is altering around us, it seems extraordinary to us that very little consideration has been given to the overall effect that these changes have upon the dynamics of a school and each classroom. The main issues for us have been the concept of Inclusion embodied in the National Curriculum (NC); alongside the Every Child Matters (ECM) agenda and the need for Personal Social and Health Education (PSHE) to be addressed in a primary school. 
Existing Tensions:

It had become clear from our visits to supervise trainee teachers in primary classrooms and informal discussions with primary head teachers and class teachers that certain tensions exist between the expectations of Inclusion, ECM and PHSE. These tensions seem to us to be “holding back” the effectiveness of all three aspects and this led to the beginnings of this investigation. The National Curriculum Inclusion statement sets 3 principles in education:

· Setting suitable challenges

· Responding to pupils’ diverse learning needs

· Overcoming potential barriers to learning and assessment for individuals and groups of pupils

                                          http://www.qca.org.uk/qca_6757.aspx 
[Accessed June 2008]
While the five aims and outcomes of Every Child Matters are:

· Be healthy

· Stay safe

· Enjoy and achieve

· Make a positive contribution

· Achieve economic well-being

http://www.everychildmatters.gov.uk/aims/ 
[Accessed June 2008]

The PSHE Teacher net website offers these headings for the focus of teaching:

· Citizenship at Key Stages 1 and 2; 

· Drugs, Alcohol and Tobacco; 

· Emotional Health and Wellbeing; 

· Nutrition and Physical Activity; 

· Personal Finance; 

· Safety;  

· Sex and Relationship Education.

http://www.teachernet.gov.uk/pshe/listSection.cfm?sectionId=79 [Accessed June 2008]

It would seem to make sense to link the threads from these important aspects in the education of a primary child. For example, in Excellence and Enjoyment: Social and Emotional Aspects of Learning Guidance (2005: 49) it is made clear that the “teaching of social and emotional competences has been shown to play an active part in making the inclusion of difficult children easier.”

The tensions within a school to meet the requirements effectively asks the class teacher to take a leading role in the introduction, discussion, teaching and listening about highly sensitive issues such as bereavement, loss, separation and internal family behaviour (MacBlain 2004). The professional boundary between a teacher and the pupils within the class can become blurred here as these highly personal matters bring strong emotions to the surface. The fear here is that a newly qualified teacher or a trainee teacher neither has the teaching maturity nor the training to handle some of these situations in a sensitive and meaningful way. Although materials such as Social and Emotional Aspects of Learning (SEAL) are available from the Standards website there are indications that they are best used as part of a whole school approach. Often schools in the past have used the SEAL materials or similar and have incorporated them into their school ethos. But as time has moved on so has the original staff that had the original training. New teachers, supply teachers or trainee teachers have not been part of that and often do not receive an induction into these kinds of materials. 

Many of the staff and trainees that we talked to in our informal interviews were unaware that any induction was needed and had never been directed to the Guidance booklet which accompanies the whole school SEAL resource especially Appendix 3 which covers guidance in the teaching of potentially sensitive and controversial issues. Even when they have reviewed the guidance it merely warns the reader that sensitivities exist and offers no advice or training on how to approach the subject or how to deal with any issues arising from such discussion. There are very sensible suggestions of further reading and a timely reminder to follow the school’s child protection code with a cautionary note about the limitations of confidentiality between a child and a teacher. All this indicated to us a need to investigate further. 
Research Project:

We applied for a research grant from our university college research committee which was granted for the academic year 2007/08. With this in mind we have planned a longitudinal study to continue over five years and will seek further funding elsewhere. 
· Phase 1.
Gather and scrutinise anecdotal evidence
· Phase 2.
Gather data through questionnaires from cohorts of PGCE & 4th. Year B.Ed. students prior to entering teaching.
· Phase 3.
Interview students selected on a random basis, NQT’s already in schools and their head teachers
· Phase 4.
Construct data base to track individuals
· Phase 5.
Apply for external funding through dissemination of 
data and application to such bodies as Escalate and TDA 
· Phase 6.
Over three years follow up and interview those in Phase 
3
· Phase 7.
Write up and present findings in journals and international conferences 
The anecdotal evidence gathered (phase 1) via random informal interviews with class teachers and trainees confirmed our thinking. The questionnaires (phase 2), based on a series of questions suitable both for newly qualified teachers (NQTs) and trainees, have been distributed to our current cohort of final year Bachelor of Education (B.Eds) and Post Graduate Certificate of Education (PGCEs) as the base for further phase questionnaires. Included on the questionnaire was a section inviting both sets of trainees to continue participating by including contact details. We are delighted by the positive response to this request. The data from the responses to the PGCE questionnaires is shared in our power point presentation. We are currently collating the responses to the B.Ed 4 responses.
We are now about to begin phase 3 where we will re-question the self-selected trainees who agreed to being followed in their NQT year. We also aim to gain permission to interview not only their head teachers but other head teachers too. We are at present constructing the questions for those semi-structured interviews. 
It is felt that the outcomes of the research will inform our future PSHE provision in particular and suggest alterations to current practice within schools. 
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