Credit-bearing Professional Development in HE Learning & Teaching

A colloquium held on 1 December at Northumbria University

Programme

	9.45-10.15
	Registration and refreshments
	

	10.15-11.00
	Keynote: Professional development in higher education: mapping the territory
	Liz Beaty, University of Cumbria

	11.00-11.45
	Paper 1; Exploring the boundaries and tensions in relation to credit-bearing CPD: an Academy perspective
	Helen Thomas, Higher Education Academy (HEA)

	
	Paper 2; Evidencing CPD: planning for an uncertain future
	Andrew Rothwell, Coventry University, and colleagues from the REACH (Researching and Evaluating Academic CPD in Higher Education) Network

	
	Paper 3; Bridging among diverse worlds: building pedagogic research capacity through a methodology course within a professional development programme for teachers in higher education
	Digby Warren, London Metropolitan University

	11.45-12.30
	Small group discussion and refreshments
	

	12.30-13.30
	Lunch and posters
	

	13.30-14.15
	Paper 4; From Drop-in to Doctorate: flexibility as a principle for credit-bearing CPD
	Liz McDowell, Nicola Reimann and participants of the Academic Practice Programme, Northumbria University


	14.15-15.00
	Paper 5; Credit-bearing CPD within the SEDA Professional Development Framework
	Liz Shrives, Staff and Educational Development Association (SEDA)

	
	Paper 6; Formalising the informal - implementing a credit-bearing framework under a flexible learning scheme
	Sandy Cope, University of Derby, and colleagues from the REACH Network

	
	Paper 7; Embedding a Professional Doctorate within an Institutional Learning and Teaching Strategy
	Helen Gale, Wolverhampton University

	15.00-15.30
	Small group discussion and refreshments
	

	15.30-16.00
	Concluding plenary: Questions/issues raised in small groups discussed by panel
	All speakers


Abstracts of parallel sessions

Parallel morning sessions: 11.00 – 11.45h
Paper 1

Helen Thomas, HEA:  Exploring the boundaries and tensions in relation to credit-bearing CPD: an Academy perspective
The UK Professional Standards Framework for Teaching and Supporting Learning in Higher Education (UK PSF), developed in response to extensive consultation across the higher education sector is a descriptor based framework. It is intended to be applicable to a wide range of staff, in a variety of roles across the diversity of higher education in the UK. The framework is the means by which the sector can demonstrate to the funders and to government that it attends to standards of teaching for both initial and continuing professional development. This session will explore the implications of credit bearing CPD in the context of the UK PSF. It will also look at the implications for some of the different staff groups, including the progression from HE to FE, and the challenges and tensions these pose, including to the Academy’s accreditation and recognition work.  

Paper 2

Andrew Rothwell, Coventry University, and colleagues from the REACH Network:  Evidencing CPD: planning for an uncertain future
At the start of the 21st Century many UK Universities face an uncertain future including imminent demographic challenges, tough competition in international markets, and the drive for employer engagement. Academic staff face not only these contextual pressures, but the need to keep up to date both within their subject or discipline, as well as advances in learning technologies and pedagogic practice. We should not be surprised therefore that Continuing Professional Development or CPD is seen as a strategic priority in many institutions. At an individual level, colleagues often prefer CPD to be derived from informal, everyday activities, but this produces the challenge of how to provide the evidence that CPD has been undertaken, and that it has met identified development needs. We suggest that while academics have become accustomed to promoting employability for our students, there is a need to promote CPD to provide the employability that will help sustain our own individual careers in an uncertain future, as well as the skills and knowledge of the University as a whole, and thus enhancing the ability of the institution to respond flexibly to changing circumstances. 


Paper 3

Digby Warren, London Metropolitan University: Bridging among diverse worlds: building pedagogic research capacity through a methodology course within a professional development programme for teachers in higher education
Studies and models related to professional/workplace learning (Trowler & Knight 2000, Haigh 2005, Viskovic 2006, Knight 2006, Harwood & Clarke 2006, Eraut & Hirsh 2007) highlight the significance of non-formal, social learning centred around work activities and communities of practice. This paper explores how a core research methodology unit in a Masters programme offers an opportunity for professional development towards undertaking pedagogical research, in ways that help to bridge among diverse disciplinary backgrounds, epistemic domains and teaching contexts. By tying in research theory with research design, the module/course provides a framework within which participants can locate their different approaches to research. At the same time, it bridges between formal and informal learning and also fosters social learning linked to various institutional initiatives aimed at developing communities of practice around scholarship and research in teaching and learning. Processes and outcomes of the module/course are discussed in the light of both, tutors’ and participants’ experiences and evidence from assessed work.

Parallel afternoon sessions: 14.15 – 15.00h
Paper 5

Liz Shrives (SEDA):  Credit-bearing CPD within the SEDA Professional Development Framework
 The Staff and Professional Development Association (SEDA) provides professional development through activities and membership as well as a suite of awards and courses for which staff can gain recognition (SEDA PDF). These are not credit rated or defined at a specific level as institutions are left to make those decisions within themselves as organisations. The paper will contribute to the debate about credit bearing or non-credit bearing professional development provision through considering examples which illustrate how HE institutions have used the SEDA Professional Development Framework (SEDA PDF), their rationale behind this and the varying degrees in which thay have used it within a formal credit bearing framework.
Paper 6

Sandy Cope, University of Derby, and colleagues from the REACH Network: Formalising the informal - implementing a credit-bearing framework under a flexible learning scheme
Baume and Khan (2004) in their study of staff and educational development ask an interesting question; “is development seen as fundamentally about creating contexts that make development possible? Or is it seen as the development of staff?”

The former could be seen as Continuous Professional Development (CPD), the latter as Human Resource Development (HRD).  In universities, more than any other type of organisation, the value of credit attached to learning experiences should be easily recognised and valued, arguably in both contexts.  This session will provide the example of the University of Derby, where the UK professional standards framework (already validated by the HEA) has been underpinned with four distinct typologies.  These typologies include and encourage the use of credit against this formal and informal activity.   
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(Adapted, Raban, 2007)

This action research project will share work to date, encourage participant reflection on the use of flexible frameworks for CPD accreditation, and consider whether such credit can equally meet individual and strategic needs.

Paper 7

Helen Gale, Wolverhampton University: Embedding a Professional Doctorate within an Institutional Learning and Teaching Strategy
In 2007 the Institute for Learning Enhancement at the University of Wolverhampton (UoW)  in conjunction with the School of Education developed and validated a Professional Doctorate (EdD) in Professional Practice in Higher Education for internal staff development. Initial discussions had shown significant interest from a specific group of staff with a strong interest in learning and teaching, who saw themselves as ‘researching professionals’ as distinct from ‘professional researchers’ (Bourner, 2001). Most of the recent professional doctorate debate has been about the epistemological nature of doctoral education. However, this paper is primarily based on a single institution case study which focuses on the influence of institutional management in the design of the professional doctorate and the way in which this route for staff development reflects the current changing higher education context. Using this one institution as a basis, this particular development is sited within a wider argument about the contextual relevance of the design of specific professional doctorates geared to particular client groups. The paper outlines some of the issues with which the design and delivery team have had to grapple.

In presenting, we would like to share:

1. How we have integrated structures and programmes which were already part of our Learning and Teaching Strategy, such as the project and seminar framework of our established Learning and Teaching Research Network – but struggled to ensure an appropriate level of theoretical underpinning for a Professional Doctorate.

2. How we have had fascinating trans-disciplinary research questions proposed – but are challenged by putting together appropriate supervisory teams, academic advisors and mentors who have never worked together and come from different disciplinary traditions.

3. How we have provided support workshops outside the main framework, which are open to all staff – but do not always give the level of specificity for a doctoral programme.

4. How we have encouraged innovatory modes of assessment via multi-media e-portfolios – but have issues with mid-career professionals who are often strategic learners.  

Despite these challenges and still at the beginning of this development, we believe we have an exciting programme connecting the professional development and personal career trajectories of our own staff, which links the Learning and Teaching and Human Resource Strategies of the institution.
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