At the ESCalate seminar on Assessment held at the University of Gloucestershire on April 17th 2008, delegates provided a wealth of excellent examples of changing assessment in Initial Teacher Education. Many thanks to all the delegates represented here who share their excellent ideas. 
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1. Diversifying assessment methods in teacher education: Reviewing and developing practice
Part of the afternoon session will be an opportunity to share and discuss examples of changing assessment in teacher education.  It is hoped that this will have three outcomes:

· Enabling participants to learn about the reality of innovative or unusual assessment methods in action 

· Collecting examples of diversified assessment to post for others to read on the ESCalate website

· Analysing what factors help or hinder the introduction of innovative and unusual assessment methods.

Clare Hawkins

clare.hawkins@colchester.ac.uk
Colchester Institute
Name of assessment method (e.g. using posters in SEN)

Tutor-assessed group discussion.
What form of assessment did it replace, if any?

Essay
Briefly describe the nature of the assessment method
Small group, semi-structured, tutor assessment discussion to enable students to demonstrate knowledge and understanding of a key topic (roles and responsibilities of teachers in LLS – Year 1 PTLLS module: professionalism – year 2 module), as one of number of assessment activities for the whole module.

Students prepare for discussion by undertaking preparatory reading (supplied to them). Questions provided to help students structure their discussion – 15 minutes allocated for each group. Assessment criteria supplied to students. Tutor assesses each member against criteria; moderation of sample of discussions by colleague; written feedback sheet provided for each individual following week (quick feedback straight after each discussion).
What do you think would be helpful to share with others in teacher education who may be interested in trying this method? Have you changed things as you have gone along?  What has been the student and staff response to it?

Detailed preparation of materials needed – student briefing sheet, questions, and assessment criteria; tutor assessment sheets, timetable, moderation records. Students like the method! Generally high quality performance and ability to demonstrate a good range of criteria; avoiding plagiarism issues.
Questions need to be further developed to encourage ‘probing’ and to ensure all criteria are met. Some support needed for weaker students. Problem – what happens if someone fails? – Write essays instead?

One absentee required to write essay.
2. Diversifying assessment methods in teacher education: Reviewing and developing practice
Part of the afternoon session will be an opportunity to share and discuss examples of changing assessment in teacher education.  It is hoped that this will have three outcomes:

· Enabling participants to learn about the reality of innovative or unusual assessment methods in action 

· Collecting examples of diversified assessment to post for others to read on the ESCalate website

· Analysing what factors help or hinder the introduction of innovative and unusual assessment methods.

Duncan Mackrill
d.r.mackrill@sussex.ac.uk
University of Sussex
Name of assessment method (e.g. using posters in SEN)

1 Professional Knowledge for Schools interview
2 USB ePortfolio

What form of assessment did it replace, if any?

1) N/A – new assignment and assessment; 2) Replacing paper PDP.
Briefly describe the nature of the assessment method

1. The interview consists of what we term as a ‘professional conversation’ on developing classroom practice. Trainees are expected to analyse learning and teaching within two of their own lessons (one successful; one less so) taught during their School Experience (1 &/or 2). The mode of assessment is specifically aural but trainees can draw upon evidence from their Professional Development Portfolio (PDP). Examiners view the lesson plans, classroom resources, pupils’ work (if available) and evaluations of the lessons selected.
In addition, trainees present their record of progress and development over the PGCE year – their PDP – and ‘evidence’ relating to meeting the standards for QTS. 

Lastly, trainees have completed a number of Directed Tasks as defined by their Curriculum Tutor and this ‘assignment’ includes a subject knowledge development task, a cross-subject group research and presentation on a current development or initiative in education (both presented earlier in the year) and a number of minor, more practice focused investigations.
15 Level 3 or M level credits are attached to this assignment.

2. This year I am piloting a USB drive for their lesson plans, evaluations, teaching notes, resources and a range of other evidence. The portfolio can be sent electronically to their Curriculum Tutor or mentor. Benefits include a significant reduction in the amount of paper/files and much more user-friendly portfolio through the use of hyper-links. Significantly, the use of portable applications (including web-browser, email client, zip function, audio recorder, media recorder, media player, WP and Spreadsheet programs) allows trainees to use their drive on any PC without the need to install any software.
What do you think would be helpful to share with others in teacher education who may be interested in trying this method? Have you changed things as you have gone along?  What has been the student and staff response to it?

1. It provides a very good opportunity for trainees to demonstrate their understanding of pedagogy and practice and how theory has influenced their own practice. In addition, some selected school based mentors have been involved in the interviews. It also makes a positive end to the course and provides a vehicle to celebrate trainees’ progress and development. The assignment was introduced last year and is unchanged for this year as student and staff responses were very positive.
2. Trainees are positive and like having everything in one, convenient place. Research will be published later in the year. 
3. Diversifying assessment methods in teacher education: Reviewing and developing practice
Part of the afternoon session will be an opportunity to share and discuss examples of changing assessment in teacher education.  It is hoped that this will have three outcomes:

· Enabling participants to learn about the reality of innovative or unusual assessment methods in action 

· Collecting examples of diversified assessment to post for others to read on the ESCalate website

· Analysing what factors help or hinder the introduction of innovative and unusual assessment methods.

Ann MacPhail

Ann.MacPhail@ul.ie 
University of Limerick, Ireland
Name of assessment method (e.g. using posters in SEN)

Rich task
What form of assessment did it replace, if any?

Written assignment as part of continuous course work
Briefly describe the nature of the assessment method

Students complete a ‘rich task’ at the end of the semester bringing together content from two modules, one focused on instructional and managerial skills and the other with a focus on curriculum models and assessment, to inform a unit of instruction.
The rich task consists of three components;

a. unit design – big picture goal, area of study, curriculum model, concept map, learning outcomes, teaching strategies and instructional formats, modes of assessment, alignment between learning goals, teaching strategies and assessment measures.

b. Students discuss and construct an assessment tool and marking criteria (scoring rubric) to be used to score the unit design.

c. Under examination conditions students use the agreed assessment tool to evaluate and score their own unit design. The resulting evaluation is assessed with feedback provided by both module tutors.
What do you think would be helpful to share with others in teacher education who may be interested in trying this method? Have you changed things as you have gone along?  What has been the student and staff response to it?

Authentic assessment experiences for pre-service teachers during their initial training/authentic forms of assessment that align with learning goals.
Faculty examine their own teaching of assessment by incorporating educational research evidence with their own teaching.
How assessment is taught to pre-service physical education teachers, and in particular the kinds of learning experiences and tasks assigned to facilitate pre-service physical education teachers’ learning of assessment.
4. Diversifying assessment methods in teacher education: Reviewing and developing practice
Part of the afternoon session will be an opportunity to share and discuss examples of changing assessment in teacher education.  It is hoped that this will have three outcomes:

· Enabling participants to learn about the reality of innovative or unusual assessment methods in action 

· Collecting examples of diversified assessment to post for others to read on the ESCalate website

· Analysing what factors help or hinder the introduction of innovative and unusual assessment methods.

Keith Savage 
Keith.Savage@Stockport.ac.uk
Stockport College

Name of assessment method (e.g. using posters in SEN)

Tutor assessed student led seminar papers in literacy
What form of assessment did it replace, if any?

Essay
Briefly describe the nature of the assessment method

1. Students choose a research article/report from a peer-reviewed academic journal
2. Students prepare a two page (max) written summary of article

3. Students give oral report based on written summary (10 minutes)

4. Students prepare questions to lead discussion arising from report (max 20 minutes)
What do you think would be helpful to share with others in teacher education who may be interested in trying this method? Have you changed things as you have gone along?  What has been the student and staff response to it?

1. How is the article chosen?
2 .How can written summary be more than the abstract?

3 .How can grades be apportioned between tasks? What weighting should be given to oral and written elements?

4. Should students gain marks for contributing to discussion led by others?

5. Should students be assessors?
Extra points
1 Think about group sizes – no more than 10
2 Require paper-leaders to complete reflective account after presentation facilitating discussion and questions

3 Group members to be assessed (by whom and how?) for their contribution to discussion

4 Need to develop study skills so that students know the difference between ‘good’ and ‘bad’ questions
5. Diversifying assessment methods in teacher education: Reviewing and developing practice
Part of the afternoon session will be an opportunity to share and discuss examples of changing assessment in teacher education.  It is hoped that this will have three outcomes:

· Enabling participants to learn about the reality of innovative or unusual assessment methods in action 

· Collecting examples of diversified assessment to post for others to read on the ESCalate website

· Analysing what factors help or hinder the introduction of innovative and unusual assessment methods.

Name of assessment method (e.g. using posters in SEN)

Visual Presentation
What form of assessment did it replace, if any?

-
Briefly describe the nature of the assessment method

Students work either individually or in small groups depending on the unit being taught. Their presentation will consist of using medium such as PowerPoint to present information they have research independently. These are then put onto the Virtual Learning Environment so that the rest of the group have access to them for when they need to write their reviews of the presentations.
What do you think would be helpful to share with others in teacher education who may be interested in trying this method? Have you changed things as you have gone along?  What has been the student and staff response to it?

Useful for encouraging independent research and collaboration. You have to build in expectation from the outset abut every member of the group playing a part. Response has been mixed according to the group of students.
6. Diversifying assessment methods in teacher education: Reviewing and developing practice
Part of the afternoon session will be an opportunity to share and discuss examples of changing assessment in teacher education.  It is hoped that this will have three outcomes:

· Enabling participants to learn about the reality of innovative or unusual assessment methods in action 

· Collecting examples of diversified assessment to post for others to read on the ESCalate website

· Analysing what factors help or hinder the introduction of innovative and unusual assessment methods.

Name of assessment method (e.g. using posters in SEN)

Personal diary
What form of assessment did it replace, if any?

Traditional write- ups of experiments, calculations, essays
Briefly describe the nature of the assessment method

New students on our 3 year Science and QTS course engage for the first month with a free-standing introductory module which helps them to acclimatise to the demands of ways of HE. They experience a range of seminars, discussions, lab work, group work, field trips, etc. and write up a personal, ongoing diary of their experiences – and, more importantly, documenting what they have gained from each timetabled session in terms of new subject knowledge, understanding and various key personal skills. The module culminated in a chance for them to give their first presentation to peers on one key theme from the module. (We use ‘Energy’ as a unifying theme for the whole module.)
What do you think would be helpful to share with others in teacher education who may be interested in trying this method? Have you changed things as you have gone along?  What has been the student and staff response to it?

The final presentation did become ‘death by PowerPoint’ in time and so we emphasised that the presentation had to be interactive, involving the audience and that the PowerPoint could occupy no more that 50% of the ‘presentation’ time allowed.
7. Diversifying assessment methods in teacher education: Reviewing and developing practice
Part of the afternoon session will be an opportunity to share and discuss examples of changing assessment in teacher education.  It is hoped that this will have three outcomes:

· Enabling participants to learn about the reality of innovative or unusual assessment methods in action 

· Collecting examples of diversified assessment to post for others to read on the ESCalate website

· Analysing what factors help or hinder the introduction of innovative and unusual assessment methods.

Name of assessment method (e.g. using posters in SEN)

Formative first essay with emphasis on future teaching and practice
What form of assessment did it replace, if any?

Summative first assignment
Briefly describe the nature of the assessment method

All PGCE Primary students undertake a short formative 1500 words essay, outlining experiences in school, reflecting on personal viewpoints, actions. Verbal and written feedback with no formal grade awarded.
What do you think would be helpful to share with others in teacher education who may be interested in trying this method? Have you changed things as you have gone along?  What has been the student and staff response to it?

Staff/student very positive – sets a positive assessment framework for programme.
Students like the tutorial time to discuss the essay and experiences on the course.
8. Diversifying assessment methods in teacher education: Reviewing and developing practice
Part of the afternoon session will be an opportunity to share and discuss examples of changing assessment in teacher education.  It is hoped that this will have three outcomes:

· Enabling participants to learn about the reality of innovative or unusual assessment methods in action 

· Collecting examples of diversified assessment to post for others to read on the ESCalate website

· Analysing what factors help or hinder the introduction of innovative and unusual assessment methods.

Name of assessment method (e.g. using posters in SEN)

Providing a choice in the form of assessment – students choose from a patchwork text, a group project or an essay
What form of assessment did it replace, if any?

Essay
Briefly describe the nature of the assessment method

Students can choose the form of assessment they wish to use from a range provided. As the assessment process is criteria referenced and each of the assessment processes is in itself a valid way of assessing the criteria students are free to choose the form of assessment which they feel will provide them with the greatest opportunity to meet the learning outcomes and assessment criteria.
What do you think would be helpful to share with others in teacher education who may be interested in trying this method? Have you changed things as you have gone along?  What has been the student and staff response to it?

Choice in assessment helps to develop a deep approach to learning amongst learners, especially inexperienced learners, as it encourages them to think carefully about the process of assessment as well as focusing on the outcome (the final grade). The students I worked with were required to submit a closely argued individual rationale for why they were choosing the form of assessment they chose. New stud3ents, often new undergraduates, tend to adopt an outcome related approach to assessment rather than an approach which promotes assessment for learning – this method has proved effective on the PGCert Learning and Teaching in Higher Education programme which I run and I am currently engaged in a research process which will allow me to have a clearer understanding of the relationship between learners’ conceptions and constructions of what learning is and how the process of having a choice in assessment allows them to develop and expand their conceptions of learning.
Extra points
1 Getting students to engage in choice in assessment early in a course can help to develop an effective culture of learning at a stage when they are still open to new ideas.
2 Choice in assessment develops constructive alignment so that students can develop a closer relationship between their own conceptions of learning and the assessment process.

3 Criteria referencing means there is no requirement for students to all meet the Learning Objectives in the same way – as long as each method of assessment is valid in its own right it does not matter which method is selected by an individual student.
9 Diversifying assessment methods in teacher education: Reviewing and developing practice
Part of the afternoon session will be an opportunity to share and discuss examples of changing assessment in teacher education.  It is hoped that this will have three outcomes:

· Enabling participants to learn about the reality of innovative or unusual assessment methods in action 

· Collecting examples of diversified assessment to post for others to read on the ESCalate website

· Analysing what factors help or hinder the introduction of innovative and unusual assessment methods.

Name of assessment method (e.g. using posters in SEN)

Self and peer assessment of portfolios and ‘viva’
What form of assessment did it replace, if any?

Tutor assessment at a distance
Briefly describe the nature of the assessment method

Students are given clear criteria in order to gauge the quality of their work and ‘checklist’. 

In groups, students discuss and provide structured feedback on each other’s work. Presentation and discussion of portfolios with tutor, either individually or in pairs/groups.
What do you think would be helpful to share with others in teacher education who may be interested in trying this method? Have you changed things as you have gone along?  What has been the student and staff response to it?

Students need to be well-prepared – in practical terms as well as understandings – hadn’t fully understood the importance and necessity of this.
Excellent grounding for Afl in school. (First group of students asked for their work to be ‘really’ marked – with a grade! ‘You’re the experts.’ 

I also employed other Afl techniques in seminars – e.g. no hands up rule – with fascinating outcomes!
10. Diversifying assessment methods in teacher education: Reviewing and developing practice
Part of the afternoon session will be an opportunity to share and discuss examples of changing assessment in teacher education.  It is hoped that this will have three outcomes:

· Enabling participants to learn about the reality of innovative or unusual assessment methods in action 

· Collecting examples of diversified assessment to post for others to read on the ESCalate website

· Analysing what factors help or hinder the introduction of innovative and unusual assessment methods.

Name of assessment method (e.g. using posters in SEN)

Peer marking

What form of assessment did it replace, if any?

Briefly describe the nature of the assessment method

(more peer marking than assessment)

In a former module I was engaged in – after a summative calculations examination the students marked another students’ paper (within the classroom. Grand rules had been given. I facilitated)

The students worked in pairs and marked each others’ work.

Student marker completes feedback assignment sheet.
What do you think would be helpful to share with others in teacher education who may be interested in trying this method? Have you changed things as you have gone along?  What has been the student and staff response to it?

Provided instant feedback to students

Gives students an insight into providing effective/constructive feedback

Reduces marking time for teacher

(for quality assurance purposes 10% were randomly checked by teacher)
11. Diversifying assessment methods in teacher education: Reviewing and developing practice
Part of the afternoon session will be an opportunity to share and discuss examples of changing assessment in teacher education.  It is hoped that this will have three outcomes:

· Enabling participants to learn about the reality of innovative or unusual assessment methods in action 

· Collecting examples of diversified assessment to post for others to read on the ESCalate website

· Analysing what factors help or hinder the introduction of innovative and unusual assessment methods.

Name of assessment method (e.g. using posters in SEN)

Peer assessment of Maths and Science

What form of assessment did it replace, if any?

Tutor assessment
Briefly describe the nature of the assessment method

Students planned and delivered a series of 5 lessons in Maths or Science on placement then assessed pupils’ work and evaluated the sequence. Peer assessment took place, moderated by tutors.
What do you think would be helpful to share with others in teacher education who may be interested in trying this method? Have you changed things as you have gone along?  What has been the student and staff response to it?

Organisations of the peer assessment. Students very positive – ‘Let’s see what others have done – raises our own ideas’

Students in 4 teaching groups (about 30 per group). Each group seated in teams of 3, given 3 assignments to mark from another group (anonymous). Papers rotated around the 3 and marked using detailed criteria. Once all marked, team compares marks and comments and compiles an overall comment sheet which is then submitted. Staff moderate 1 out of each set of 3 assignments.
Extra points
Tight structure for peer assessment of assignments. 

Assessment using TV clips.
12. Diversifying assessment methods in teacher education: Reviewing and developing practice
Part of the afternoon session will be an opportunity to share and discuss examples of changing assessment in teacher education.  It is hoped that this will have three outcomes:

· Enabling participants to learn about the reality of innovative or unusual assessment methods in action 

· Collecting examples of diversified assessment to post for others to read on the ESCalate website

· Analysing what factors help or hinder the introduction of innovative and unusual assessment methods.

Name of assessment method (e.g. using posters in SEN)

Engaging with feedback during the module
What form of assessment did it replace, if any?

Offered formative feedback prior to end of module summative assessment
Briefly describe the nature of the assessment method

Since 2003/4 we’ve been implementing a number of Afl principles on a BA (Hons) Primary Education module. The assessment consists of 3 reflective reports based on key professional and pedagogical skills. Rather than hand all 3 reports in at the end of the module, submission is spread over the module giving opportunities for tutor feedback plus self and peer assessment.
What do you think would be helpful to share with others in teacher education who may be interested in trying this method? Have you changed things as you have gone along?  What has been the student and staff response to it?

The module content contains aspects such as planning, classroom organisation, pupil management, learning theories plus Afl. As a team of tutors we believed that it was important to model the best practice in our own pedagogy, so we build a number of Afl practices into the teaching, learning and assessment of the module. It has developed from giving feedback, to developing self and peer assessment opportunities during tutorial. Students also review exemplar reports and assess them against the marking criteria. We are also trying to build in time for students to create their own success criteria for the assignment.
13. Diversifying assessment methods in teacher education: Reviewing and developing practice
Part of the afternoon session will be an opportunity to share and discuss examples of changing assessment in teacher education.  It is hoped that this will have three outcomes:

· Enabling participants to learn about the reality of innovative or unusual assessment methods in action 

· Collecting examples of diversified assessment to post for others to read on the ESCalate website

· Analysing what factors help or hinder the introduction of innovative and unusual assessment methods.

Adrian Copping
Adrian.copping@cumbria.ac.uk 

University of Cumbria

Name of assessment method (e.g. using posters in SEN)

Formative assessment poster and journal article – M level school-based research
What form of assessment did it replace, if any?

None – a new module. But journal article replaced a traditional essay
Briefly describe the nature of the assessment method

Two part assessment.
Part 1 – producing key elements of their school-based research to date as a developmental poster. Engage in a formative assessment workshop presenting their poster and responding to questions from peers and tutors. They choose one or two key points and write up as a critical reflection on the process, drawing on the roles of questioner and presenter.

Part 2 – Writing up their research as a journal article, using a model they have chosen and the module has supported them to deconstruct. This adds purpose. All pass journal articles will be ‘published’ electronically and one hard copy in campus libraries.
What do you think would be helpful to share with others in teacher education who may be interested in trying this method? Have you changed things as you have gone along?  What has been the student and staff response to it?

-Have an ‘in-house’ style of journal – a lot of time was spent on choosing their model journal.
-Lay down stronger guidelines for how students choose their area of research and their question – the best ones had investment from their placement school and their own interests.

-The buzz from the formative assessment workshop was fantastic.\The dialogue and sharing was at a very high level. Many of the students found learning from each other a very empowering experience.

-There was a lot of anxiety (much more than we had expected) about writing the journal article. It seemed to have been perceived as much ‘bigger’ than it actually was. I would like to give a much greater emphasis to providing formative feedback at each stage of writing, as an M level dissertation but this would be workload intensive.
Extra points
-A lot of negotiation around issues with schools and students and expectations in school
-Moderation around subject themes – will I as an English specialist mark an English based assignment more harshly? Yes, probably.
14. Diversifying assessment methods in teacher education: Reviewing and developing practice
Part of the afternoon session will be an opportunity to share and discuss examples of changing assessment in teacher education.  It is hoped that this will have three outcomes:

· Enabling participants to learn about the reality of innovative or unusual assessment methods in action 

· Collecting examples of diversified assessment to post for others to read on the ESCalate website

· Analysing what factors help or hinder the introduction of innovative and unusual assessment methods.

Name of assessment method (e.g. using posters in SEN)

Poster discussing collaborative and investigative maths
What form of assessment did it replace, if any?

2000 word essay, same area
Briefly describe the nature of the assessment method

Students work collaboratively in small groups on a mathematics investigation chosen from given examples. They also plan and evaluate an investigation with children on school experience. A group booklet is prepared with the results of the investigation (not assessed). Individual students prepare an A1 poster reflecting on key issues that arose from their own investigation linking to theory/reading and classroom observations. The poster can be ‘hand made’ or printed. Posters displayed fro one day, shared with rest of group. No presentation but may be asked a question.
What do you think would be helpful to share with others in teacher education who may be interested in trying this method? Have you changed things as you have gone along?  What has been the student and staff response to it?

Number/room issues – students displaying on Friday were able to view posters from students displaying on Monday. – Equity/plagiarism issues. In future all students to submit on same day, posters stored until each group’s display. Aim was for all to share/benefit from others’ work! Originally, only a selection of students were asked questions by tutors (to clarify?) – but not a criteria, so not marked on this. So later groups – all were asked one question; as part of moderation/checking it was their work. Not used to decide on mark.

Students anxious about presenting in an unfamiliar format, and publicly. Had difficulty condensing what they had to say into 300 words.
Student comments: ‘I hated making a poster and will never do one again.’ ‘I learnt so much through this and now I know how to make a poster.’ ‘This is the best day of the whole year.’ 

We hoped to mark in one day but had to store the posters and revisit; staff found ‘M levelness’ elusive. All members of department enjoyed looking at posters and felt students had put in a lot of work.
Extra points
Formative/practice could be done as a plenary in a teaching session – groups to make poster representing the key ideas from the session which is then discussed – what makes this a good poster etc.
15. Diversifying assessment methods in teacher education: Reviewing and developing practice
Part of the afternoon session will be an opportunity to share and discuss examples of changing assessment in teacher education.  It is hoped that this will have three outcomes:

· Enabling participants to learn about the reality of innovative or unusual assessment methods in action 

· Collecting examples of diversified assessment to post for others to read on the ESCalate website

· Analysing what factors help or hinder the introduction of innovative and unusual assessment methods.

Name of assessment method (e.g. using posters in SEN)

Written reflection on research project; with engagement with a peer feedback process
What form of assessment did it replace, if any?

None- newly validated course and module (M level PGCE), first time delivery
Briefly describe the nature of the assessment method

A critical reflection upon student learning through small scale practitioner research project in placement school (1500 word essay). Had to be informed by student engagement with others’ research and the feedback s/he received from peers during poster presentations of the projects termed a ‘formative assessment workshop’.
30% weighting of total module mark: the rest in form of journal article about the project (3500 words)
What do you think would be helpful to share with others in teacher education who may be interested in trying this method? Have you changed things as you have gone along?  What has been the student and staff response to it?

The value of the approach was only evident when marking the coursework. Based on the marking of about 25 students’ work, all but the lowest-attaining students were both comforted and stimulated by their peer support (through the formative workshop and also built-in learning sets). Some also articulated this as social constructed knowledge and some showed an implicit recognition that peers have one facet of credibility that tutors don’t – they’re in the ‘same boat’, experiencing same pressures.
Have you changed things as you have gone along?

Not significantly: will be reviewing module shortly.

What has been the student and staff response to it?

Staff, certainly the five teacher educators on my campus, were fully committed to the assessment method.

To the students, it appeared unnecessarily complex at the time (the poster itself wasn’t marked, but did inform both parts of the assessment). Student evaluations will be received in late June (after final school placement) where I expect good reviews on the assessment design, but less so on the module generally because many students experience school mentor indifference or hostility to the school-based research requirement.
16. Diversifying assessment methods in teacher education: Reviewing and developing practice
Part of the afternoon session will be an opportunity to share and discuss examples of changing assessment in teacher education.  It is hoped that this will have three outcomes:

· Enabling participants to learn about the reality of innovative or unusual assessment methods in action 

· Collecting examples of diversified assessment to post for others to read on the ESCalate website

· Analysing what factors help or hinder the introduction of innovative and unusual assessment methods.

Name of assessment method (e.g. using posters in SEN)

Presentation
What form of assessment did it replace, if any?

Assignment
Briefly describe the nature of the assessment method

It is used as part of a Bed4 module (primary) linked to a practical module. Trainees ‘shadow’ a professional linked to children but not based in education. This is for a minimum of 4 days. Presentations are then made to a tutor and peers (10 minutes) based on their findings. This can be through PP, notes, video, photos etc.
What do you think would be helpful to share with others in teacher education who may be interested in trying this method? Have you changed things as you have gone along?  What has been the student and staff response to it?

This assessment type suits the timing of this module (last term of final year). Trainee feedback indicates that they find it a beneficial experience.
You need to share the assessment criteria prior to the presentations, the marking grid needs to reflect these and link to general criteria. Staff have found this assessment method helpful, in terms of workload and the chance to provide immediate feedback to trainees. The level of these presentations has been very high.
17. Diversifying assessment methods in teacher education: Reviewing and developing practice
Part of the afternoon session will be an opportunity to share and discuss examples of changing assessment in teacher education.  It is hoped that this will have three outcomes:

· Enabling participants to learn about the reality of innovative or unusual assessment methods in action 

· Collecting examples of diversified assessment to post for others to read on the ESCalate website

· Analysing what factors help or hinder the introduction of innovative and unusual assessment methods.

Name of assessment method (e.g. using posters in SEN)

INSET-style Presentation (subject leader module)
What form of assessment did it replace, if any?

Briefly describe the nature of the assessment method

The second year students work in small groups to devise and conduct a half hour, INSET style presentation to a group made up of year one students, year three students and tutors. The students in the audience use the marking grid to assess the year two students. The assessment is combined with the tutor assessment to provide feedback.
What do you think would be helpful to share with others in teacher education who may be interested in trying this method? Have you changed things as you have gone along?  What has been the student and staff response to it?

This assignment helps the students to identify important current issues in their subject, prepares them for being a subject leader, develops group skills, and involves teaching as well as synthesising theory and practice. This assignment is popular with staff and students alike. Having the year 1 students in the audience means they have seen an example of what is expected of them. Having the year three students in the audience means the second years must stretch themselves in order to provide new insights to the more advanced students. Having an actual audience helps to focus the second year students and develops their teaching.
18. Diversifying assessment methods in teacher education: Reviewing and developing practice
Part of the afternoon session will be an opportunity to share and discuss examples of changing assessment in teacher education.  It is hoped that this will have three outcomes:

· Enabling participants to learn about the reality of innovative or unusual assessment methods in action 

· Collecting examples of diversified assessment to post for others to read on the ESCalate website

· Analysing what factors help or hinder the introduction of innovative and unusual assessment methods.

Name of assessment method (e.g. using posters in SEN)

Curriculum Analysis Group Wiki
What form of assessment did it replace, if any?

A paper based curriculum analysis done individually which turned into a group curriculum analysis through file sharing on Blackboard
Briefly describe the nature of the assessment method

We have set up a wiki for each group on Blackboard (our Virtual Learning Environment) that contains the National Curriculum statements for KS1, 2 and 3 for the Foundation Subjects and RE put into strands to demonstrate progression across the key stages. This is a year one group assignment so we have split into discrete steps to guide them through.
1 The students get into groups so that each student is responsible for one subject.

2 The students then add the relevant Early Years Foundation Stage statements for their subject.

3 The students are required to comment on each other’s additions.

4 The students then synthesise the many statements so that common elements are merged, the curriculum is reduced to key concepts/skills and progression across the key stages is evident.

5 Again the students comment on each other’s subject.

6 The group works together to identify common themes (such as Questioning, Evaluating) that are evident across different subjects. They need to highlight, code or link these occurrences.

7 The group writes a culminating statement discussing the common themes in the NC and progression across the key stages from EYFS to KS3.
What do you think would be helpful to share with others in teacher education who may be interested in trying this method? Have you changed things as you have gone along?  What has been the student and staff response to it?

This assignment ensures that the students have engaged with the (non-core aspects of the) National Curriculum. It also helps to develop higher order information processing skills. It demonstrates how modern technology can be used to facilitate group working. It allows the tutors to see the process as well as the final product.
This originally was done individually on paper and then in groups using file sharing. Individually it was a vast amount of work which is why we changed it to a group activity. The groups found the file sharing difficult. They complained about the ICT aspect but delving deeper it was the group aspect that was more of a problem. The wiki is much simpler to use and we haven’t had any students complaining about it and very few queries from them. We do have sessions in the computer lab near the beginning and part way through to work through any difficulties but the main problem has been the students not starting yet. We decided to fill in the NC statements this time because in the past lower attaining students just copied in the NC statements and didn’t synthesise them. By having the statements there to begin with we are emphasising that they have to interpret and synthesise them. The wiki tool demonstrated clearly which student has contributed to which part, making it easy to see if all students have pulled their weight.
The students also hand in evaluations about their learning experience and contributions. This and their presentation skills are awarded individual marks. Two other criteria receive group marks.
Extra points
I had done a model ahead of time to share with the students. 

The students end up with individual marks made up from some group marks and some individual marks based on the individual contributions.
19. Diversifying assessment methods in teacher education: Reviewing and developing practice
Part of the afternoon session will be an opportunity to share and discuss examples of changing assessment in teacher education.  It is hoped that this will have three outcomes:

· Enabling participants to learn about the reality of innovative or unusual assessment methods in action 

· Collecting examples of diversified assessment to post for others to read on the ESCalate website

· Analysing what factors help or hinder the introduction of innovative and unusual assessment methods.

Name of assessment method (e.g. using posters in SEN)

Formative assignment
What form of assessment did it replace, if any?

-
Briefly describe the nature of the assessment method

Although an essay built in formative assessment – tutorials, formative draft feedback and tutorials – final submission.
What do you think would be helpful to share with others in teacher education who may be interested in trying this method? Have you changed things as you have gone along?  What has been the student and staff response to it?

Difficult to mark and help students achieve M level from below H level.
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